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Abstract
By discovering musical and non-musical factors that motivate middle school students to
become successful in playing an instrument and continuing in band, directors will be able to
reduce the attrition rates in their programs. Factors explored in this project included student
motivation, improvement in skills, performance preference and social aspects. Pre-term and post
term surveys were created for students and their parents in grades sixth, seventh and eighth. Pre
term survey information contributed to the development and implementation of lesson plans,
performance opportunities, and classroom activities. Post-term survey information was used to
evaluate the extent to which student's needs and expectations for participating in band were met,
as well the extent to which the parent's expectations were met during the school term.
Information gathered from student and parent surveys will allow band directors to gain pertinent
information to help meet the needs and exceptions of their students and parents.
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1
Introduction
In this teacher research project, I have sought to develop strategies to help reduce the
student attrition rate in the middle school band program. I have discovered a number of
motivating factors that encourage students to become successful in playing an instrument and
continuing from year to year in middle school band. The factors I have explored encompass
musical issues, such as choice of instrument, musical ability, and performance opportunities.
Non-musical issues such as scheduling of band, individual motivation for learning, as well as
social and parental factors have also been researched to determine what motivates students to
participate year after year in middle school band.
I have developed a survey for band students at St. Clare Walker Middle School. Band
students in sixth, seventh, and eighth grades were given a pre-term survey and a post-term
survey. Responses from the pre-term survey given at the beginning of the term yielded
information regarding the musical and non-musical factors as mentioned above. The post-term
survey was given at the conclusion of the term and used to evaluate the extent to which a
student's needs and expectations for participating in band were met through musical and non
musical factors.
A pre-term survey for parents searched for responses as to what benefits they hope their
child will receive from participating in the band program. The post-term survey for parents was
used to determine the extent to which parent's expectations were met during the school year.
After consideration of the pre-term survey, I developed and implemented a set of
teaching and organizational strategies designed to address issues raised in the surveys. The post
term surveys were used to assess the effectiveness of those strategies and suggest a number of
new and refined strategies for the future.
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Hypothesis
It has been my experience that students continue in the band program due to the
following musical factors: proper choice of instrument, strong playing skills on their instrument,
and performance opportunities. Non-musical factors include convenient scheduling of band,
strong motivation to learn, social aspects and parental support. By determining the musical and
non-musical factors that are important to a student's decision to continue in the band program,
teaching objectives and classroom activities can be developed to ensure that a student's
motivational needs are met. By meeting a student's motivational needs the director can improve
the likelihood that the student will continue in the band program.

Project Justification
Given today's emphasis on standardized testing, band programs are in danger of losing
funding and some programs may be cut from the school curriculum. Band directors will be able
to use this study to help increase the number of students participating in band and hopefully this
increase in numbers will lead to further funding and support for their programs. This research
hopefully will prove that my ideas and goals for the middle school band program will meet the
needs of students and parents.

Review of Literature
The Graduate School of Education at George Mason University website has the most in
depth information on teacher research and was the most helpful in explaining the process of
teacher research. The Ohio Resource Center website had an article on Research to Practice:
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"Teacher Research: Getting Started." This article explained the different approaches one could
take in doing teacher research as well as providing an extensive bibliography. Using these sites I
was able to gain a better understanding of teacher research.
There appears to be a large number of excellent articles and research papers on the
motivating factors that drive students to be successful in playing an instrument and continuing in
middle school band. The most helpful in my research was Charles P. Schmidt's research in his
article, "Relations among Motivation, Performance Achievement, and Music Experience
Variables in Secondary Instrumental Music Students." Although this is from a secondary school
perspective, I found similarities with middle school band students and much of the data in his
article substantiates my hypothesis. He found that students in the study would feel successful
through reaching personal goals and sensing improvement. Students in the study also felt they
learned more when working with other students and were less responsive to competition as a
motivation to improve.
John W. Scheib's case study entitled "Lindy's Story: One Student's Experience in
Middle School Band" presents a student's perspective of band at the middle school level through
observations and interviews with the student. This student's motivation is entirely driven by her
band director's emphasis on a competitive approach to motivating students. This competitive
approach is reinforced through the use of chair challenges, scale performance "check-offs" and
competition between grades to see which grade could turn in the most practice reports. This
particular student was motivated by competitions; however, the author found that in the student
responses she failed to mention the term music in describing her band experience. She also
lacked a connection to emotional and musical feelings in her band experience. This case study
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supports my belief that the instructional environment in the band classroom should center on
cooperative learning and not on competition.
Linda A. Hartley's article, "Influence of Starting Grade and School Organization on
Enrollment and Retention in beginning Instrumental Music" gave several causes that contribute
to attrition in band programs. Some could apply to situations within the Middlesex County
school system. Her findings suggest that changing school buildings between grade levels will
increase attrition, as well as scheduling conflicts. Students in Middlesex Country currently
change buildings after middle school, which could contribute to a percentage of middle school
band students not continuing into the high school band program. Scheduling conflicts at the
middle school between exploratory art classes, physical education classes, and band appear to
contribute to attrition in the band program.
"Determining Attraction to Beginning Band Participation" by Emily C. Warnock studies
the link between social reasons, home influences, and musical reasons students join beginning
band. Results in this study find that a student's decision to join band is influenced by social
reasons. Social reasons have a greater effect on a student's decision to join band than home
influences or musical reasons. "Top 10 ways to Recruit Middle School Students into High
School Band" by Steve Hayes supports the primacy of social reasons for students joining band
and provides suggestions directors could use to motivate students to continue in band.
Suggestions for maintaining students' interest in band include having the director get to know
students and parents, selecting students to participate in recruiting events, and creating videos
showing the social interaction within the band. This article also mentions the band director
working with the athletic director to avoid conflicts between sporting and band events. I feel very
strongly that students should be allowed to participate in sports and band. These articles suggest
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social interactions and influence by peers play a substantial role in attracting students into
beginning band programs and continuing in the band program.
The above research articles support my h ypothesis that a) students accomplish more
working in groups, b) students develop a sense of success through reaching personal goals, c)
competition is not a strong motivator with all students and d) among those students who enjoy
competition many tend to focus on nonmusical concepts. Finally, social reasons have a greater
influence on students joining and remaining in band than do musical or family influence.
Research Method
Pre-term and post-term surveys for students and parents utilized questions developed
from observations and concerns by the director from the 2005-2006 school term. Information
collected from student and parent pre-term surveys contributed to the development and
implementation of lesson plans, performance opportunities, and classroom activities for the
2006-2007 school term at St. Clare Walker Middle school. Information collected from the
student and parent post-term surveys yielded information to evaluate the extent t which student's
needs and expectations for participating in band were met, as well as the extent to which the
parents' expectations were met during the school term.

Design of Student Survey Questions
The director created surveys to explore responses from students regarding factors
anticipated to motivate retention in the band program. The surveys appear in this document in
appendices A-G. In designing student survey questions, the director considered non-musical and
musical issues effecting a student's decision to continue in band. Non-musical issues dealt with
the importance of motivational factors in a students desire to learn, family influence, and the
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social aspect of participating in band. Musical issues dealt with the student's evaluation of
musical skills, preference for full band performances and individual and small group
performances, as well as satisfaction with choice of instrument.
Pre-term and post-term year surveys included questions designed specifically for two
different groups of students. One group included seventh and eighth grade students. These
students had one to two years of instrumental instruction and performed as a combined concert
band with similar musical experiences. The second group included first-year sixth grade band
members who performed as a beginning band and had no prior instrumental musical experience.

Design of Parent Survey Questions
Surveys were created to explore responses from parents regarding factors, considered by
the director, significant to parents in regards to their child participating in band. The design of
the parent surveys mirrored that of the student surveys by exploring non-musical and musical
issues important to parents. Non-musical issues dealt with the importance of certain values and
opportunities that parents wanted their child to gain from participating in band, parents' view on
having a band handbook and the use of practice reports, as well as the importance of
participating in both band and high school sports. Musical issues dealt with parents' enjoyment
of group performances, their perception of the value of individual and small group performances,
their view of improvement at the end of the school term and their satisfaction with their child's
instrument choice.
Pre and post-term surveys consist of questions designed for two groups of parents. One
group included parents with students in seventh and eight-grade band. The parents of these
students have experienced similar events with a child having one to two years or terms of
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instrumental instruction. The second group included parents of beginning students in sixth grade
band. These parents have had no prior experience with the band program.

Organization of Data
With the aid of the Statistical Package for the Social Sciences program, I determined the
results from the pre and post term student surveys, and the pre and post term parent surveys.
Given the tremendous flexibility of the SPSS program, I had multiple options for organizing
information gained from the surveys. For the purpose of this exploratory study on motivating
factors, the grouping of student data has been by demographics, seventh and eighth grade
students combined, and sixth grade students. Demographic grouping for parents is also by these
particular divisions; the combination of parents of seventh and eighth grade students, as well as
parents of sixth grade students.

Implementation of Research
Participants and Instructions for Students
I administered the pre-term survey and the post-term survey to sixth, seventh, and eighth
grade band classes at St. Clare Walker Middle school during scheduled band classes. The
distribution and instructions for the pre-term survey were administered November 14, 2006, and
the post-term survey was administered June 7, 2007, following identical procedures. During the
beginning of class, I informed students that a research study was being conducted through
Longwood University and by myself, and that volunteers were needed to participate in the study.
Students were made aware that they were not required to participate in the project and their grade
would not be affected by their decision whether or not to participate in the survey. Students had
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the opportunity to ask questions before the start of the pre-term survey. Students choosing not to
participate in the survey received instructions not to interact during class with students involved
in the research study.
At this point students choosing to participate received the survey. Students were given
instructions not to sign their name and to complete the survey without receiving input from
classmates. I explained to students that if there were questions they were to raise their hands and
I would listen to the question, but would not explain how to respond to the question. If students
did not understand a word, I would explain the meaning of the word. The language used on the
student surveys was appropriate for middle school students.
Before students turned in the survey, I gave each student a code to be written on the cover
sheet. I then placed the code beside the corresponding student's name on the class roll sheet to
identify individual student responses. Upon completion of the pre-term survey, one student
collected the papers and placed them in a clasped envelope marked with the class period. The
student placed the sealed envelope on my desk.

Participants and Instructions for Parents
Parents of students in sixth, seventh, and eighth grade band classes at St. Clare Walker
Middle school whose child participated in the pre-term student survey received a closed
envelope containing the pre-term survey for parents from their child on November 14, 2006. On
June 7, 2007, the same parents received the post-term parent survey from their child. The
distribution and instructions for the pre-term and post- term survey for parents followed identical
procedures. Students received instructions to give their parent the envelope, and explain that the
parent not sign his/her name. The parent was to place the completed survey in the envelope and
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return the survey to their child. The student returned the envelope to the director the next day.
The pre-term parent survey was to be returned to the director November 15, 2006, and June 8,
2007, for the post-academic survey. Students that returned the surveys placed their parent's
survey in the appropriate class envelope. The parents were not given a code and no connection
was developed to identify the relationship between the parent's and their child's survey
responses.

Analysis of Data
A. Student Survey, Pre-Term Questions, Grades Seventh and Eight
1. Motivation
The students (N=3 7) were asked to rate on a four-point scale the importance of six
factors in a student's motivation to learn, in order to help illustrate the nature of the group's
overall motivation for learning. Each factor represented a motivational basis upon which each
student might develop a sense of self-accomplishment. The responses indicated that to have fun
and entertainment was the most important motivating factor behind the motivation to learn,
followed closely (and in order) by being successful, improving self, and gaining knowledge.
Contributing to the group and seeking competition were seen as less important by these students.

7 & 8 Grade Students
Average Response to Motivating Factors

---
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--+--
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==":____�
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4.00

Very
Important

During the term (subsequent to the survey), I integrated activities into the classroom
curriculum that focused on fun and entertainment. My aim was to motivate and maintain interest
among this group, and also give the students a sense of success through increased knowledge and
improved technical facility on an instrument. The main activity centered on skill-based
evaluations called Pass-Offs. Each nine weeks students were assigned etudes, both as a group
and as individuals, corresponding to a general skill level or meant to address specific areas
needing improvement. The etudes came from the Essential Elements 2000 method books or a
section of sheet music being prepared for performances. Each student was allowed to choose one
etude per nine-week grading period, from the method book, that was within a given skill range
and approved by the director. Within the grading period students could play and replay the
etudes as many times as the student wished in order to achieve the highest possible grade. Once a
student earned a grade of C they received a piece of candy and placed a sticker by their name on
the class achievement chart. I held a short conference with each student at the conclusion of
each graded performance to discuss improvement, to suggest ideas for further improvement and
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answer questions regarding the Pass-Off material. At the end of the school year, students
received a medal corresponding to their final average on the Pass-Offs.
Another activity focused upon small group work several times a week, which was
intended to develop cohesion among the group as a whole and reinforce students seeking non
competitive activities. Within these small groups assigned by the director, students themselves
were responsible for evaluating Pass-Off performances and suggesting ideas to one another for
further improvement. Other activities to develop cohesion among this group and reinforce non
competitive activities included local performances and a spring performance trip to an
amusement park.

2. Family Influence
Students (N=37), were asked if anyone in their family played in a school band. The
largest percentage of students at 81% responded they had family that played in a school band
program. A significantly lower percentage of students at 11% responded they did not have
family who played in a school band program, and 8% of the students did not know if they had a
family member who played in a school band. Out of the 81% of students that had family who
played in a school band program, when asked if having a family member in band influenced their
decision to join band responded 49% yes, 32% no, and 19% n/a. When these same students were
asked if they chose the instrument they are playing now because a family member played the
same instrument the majority of students (54%) responded no, 27% yes, and 19% n/a.
Results within this group indicate that slightly more than half of the students were
influenced to join band because of a family member who had played in a school band. However,
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a very small percentage of these same students responded they had selected their instrument due
to a family member who had played the same instrument.

3. Student Self-Evaluation
The students (N=37) were asked to place a check by one of three degrees of improvement
they achieved during the (2005-2006) school term, in order to help evaluate the group's overall
improvement level. Each degree of improvement represented a degree of improvement each
student might have achieved during the prior school term. The responses indicated over half of
students (66%) achieved a great deal of improvement while 28% achieved some improvement
and just 6% responded they did not achieve much improvement.
The students (N=37) were then asked to rate on a three-point scale their current
confidence level in seven skill areas of their playing, in order to assess the group's overall
confidence level. Each area represented a required skill from the Virginia Standards of Learning,
which is part of the instructional curriculum. The responses indicated that tone quality and note
range were skill areas where students felt most confident followed very closely (and in order) by
articulations, phrasing, dynamics and reading key signatures. Counting rhythms was the skill
area in which these students felt least confident.
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7 & 8 Grade Students
Average Response to Confidence in Areas of Playing
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The students (N=37) were also asked to check from a list of the seven skill areas the ones
they wanted to improve upon by the end of the current (2006-2007) school year, in order to
correlate student response between areas of confidence in skills and the skills students wanted to
improve. Responses indicated that reading key signatures was the skill area students wanted most
to improve, followed closely (and in order) by dynamics, articulations, phrasing and note range:
Improving tone quality was seen as the skill students wanted least to improve.
7 & 8 Grade Students
Response to Areas of Playing Students Want to Improve
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During the term (subsequent to the survey), I integrated instructional strategies into the
classroom curriculum that focused on improving students' technical facility in the seven skill
areas mentioned. My aim was to improve technical facility in skill areas seen as less confident
by students and develop a sense of improvement among this group in all seven skill areas. The
main instructional strategies centered on the skill-based evaluations called Pass-Offs along with
small group interaction, which allowed for student reinforcement and assessment of each other's
work. Warm-up exercises were used at the beginning of class to focus on one of the seven skill
areas that would be emphasized during the class lesson.

4. Preference for Full Band, Individual and Small Group Performances
Full Band
The students (N=3 7) were asked to respond yes or no, and explain their response, as to
which of six full band performances they looked forward to participating, in order to illustrate
the nature of the group's overall preference for full band performances. Each performance
represented an annual full band performance that students must attend as a course requirement.
The responses indicated that Area festival and the spring concert were the full band
performances students looked forward to participating in the most, followed closely (and in
order) by the winter concert, the American Cancer Society's Relay for Life concert and the
Middlesex Fine Arts Festival. The Christmas parade was the least anticipated performance.
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7 & 8 Grade Students
Response To Performances Students Look Forward To Performing

Area Festival

Spring Concert Winter Concert

Relay for Life

Middlesex Fine
Arts Festival

Christmas
Parade

During the term (subsequent to the survey), I integrated changes into the full band
performances that focused on increasing student enthusiasm toward performances least enjoyed
by students. The Christmas parade was the performance changed the most, through improved
parade conditions and selection of music. Student's explanations for lack of enthusiasm toward
the Christmas parade had stemmed from not enjoying the music selected, performing in harsh
weather conditions at night, and parade distance. To improve parade conditions, I asked parade
organizers to shorten the length of the parade from a mile to less than quarter of a mile, I allowed
students to wear festive holiday hats to provide additional warmth, and arranged selected music
in a jazz style that would be easy for students to memorize. These changes also helped address
the group's need for fun and entertainment as noted in the above section on motivation.

Individual and Small Group Performances
The students (N=37) were asked to respond yes, maybe, or no, and explain their response
as to which of three individual and small group performances they might participate, in order to
illustrate the nature of the group's overall preference for individual and small group

16
performances. Each performance represented an annual individual or small group performance
that students can elect to attend, but is not a part of the course requirement.
The responses indicated that Solo and Ensemble festival was the performance in which
most students might participate, followed by Area auditions. District auditions were seen as the
performance least likely to be attended by students, Student responses confirm the consistent
trend at St. Clare Walker of few students auditioning for Area band and fewer still auditioning
for District. More students participate in Solo and Ensemble performance than auditions;
however, of these students, the largest percentage elect to play in an ensemble and avoid solo
performances.
7 & 8 Grade Students
Response to Individual or Small Group Performances
100.00
80.00 _ ,_______

------------- -------------------

60.00
40.00
20.00
0.00
No

No
District Auditions

Area Auditions

During the term (subsequent to the survey), I integrated activities into the classroom
curriculum that focused on increasing student attendance at auditions and solo and ensemble
performances. My aim was to motivate and increase interest and confidence among students
through improved technical facility on an instrument. Students' explanations for lack of
enthusiasm toward attending auditions and solo and ensemble performances stemmed from fear
of embarrassment due to a poor performance, feeling there is too much pressure playing by
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themselves, they would be too nervous, and the perception that they were not good enough on
their instrument. Lack ofconfidence in individual ability along with the fear ofmaking mistakes
for these students is a strong deterrent to auditioning and performing in solo and ensemble
events. The main activity centered upon the skill-based evaluations called Pass-Offs as
mentioned above in the section on motivation. I simulated with the Pass-off system procedures
and music requirements, including scale and prepared selections, which students would face
during an audition or solo ensemble event. All students were required to play their Pass-Offs
individually, for the director in the band room office to simulate playing before a judge. Students
who indicated they might audition, or had strong technical skills on their instruments, were
encouraged to perform their Pass-Off scales from memory, as required in auditions for Area or
District band. Students performing scales from memory also were awarded extra points toward
their finial average on Pass-offs. Allowing students to replay their prepared selections during the
term helped students focus on musical details and improve technical facility. Students who
elected to attend auditions received private instruction after school, which included decisions on
strategies in performing during an audition.
Student Pass-Off grades and technical facility improved throughout the term and during
Pass-Off conferences, students stated their confidence level was higher. However, still only a
few students attended auditions. The overpowering fear ofmaking mistakes before an unknown
judge continues to affect the student's decision to audition. Future activities to improve
attendance at auditions will include mock auditions with an unknown judge after school in hope
oflessening students' audition anxiety.
Solo and Ensemble attendance was higher than auditions during the 2005-2006 school
term. Students stated they enjoyed choosing their music, and performing with friends gave them
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a sense of security. During the 2006-2007 school term, scheduling conflicts prevented attending
Solo and Ensemble. Many students did inquire about Solo and Ensemble and were disappointed
that they would not be able to attend this term.

5. Social Aspects of Being in Band
Listening to Music
The students (N=35) were asked to rate on a three-point scale the amount of time they
listened to seven musical styles, in order to illustrate the group's over all musical preference.
Each style represented music that possibly would be taught in the curriculum. The responses
indicated that rock was the most preferred musical style, followed closely (and in order) by
rap/hip hop, country, and pop music. Rhythm and blues and jazz were moderately preferred by
the students and classical music was preferred least by these students.
7 & 8 Grade Students
Average Response to the Preference of Musical Styles

Rock

Rap/Hip Hop

Country

Pop

Rhythm and
Blues

Jazz

Classical

During the term (subsequent to the survey), music was selected that represented the more
popular styles of music preferred by students. My aim was to motivate and maintain interest
among this group, and provide enjoyment through learning and performing this group's musical
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style preference. Music selected for the spring and Relay for Life concerts featured rock, and pop
style music while the Christmas concert consisted of holiday music arranged in a jazz, rhythm
and blues style, and one classical style selection. Festival music centered solely on music
selected from the Virginia Band and Orchestra Directors approved music list, which is comprised
of traditional concert band music; however, a composition with a syncopated bass line in a
rap/hip hop style was discovered that students enjoyed learning and performing.

Peer Group Influence
The students (N=36) were asked to respond yes or no as to whether they have friends in
band, in order to help illustrate the nature of peer influence among this group. The responses
indicated that 100% of the students had friends in band. During the term (subsequent to the
survey), I integrated activities into the curriculum that provided students the opportunity for
social collaboration among their friends. The main activity focused upon small group work
several times a week, as was described in the section above on motivation; however, the students
were allowed at times during the term to select their groups. A spring performance trip to an
amusement park was another activity that allowed students social interaction among their
friends. Student social interaction among peers at the middle school level has a dominating affect
on decisions made by students.

B. Student Survey, Post-Term Questions, Students Entering Grades Eight and Nine
1. Student Self-Evaluation
The students (N=37) were asked to place a check by one of three degrees of improvement
they achieved during the (2006-2007) school term, to evaluate the group's overall improvement
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level. Each degree of improvement represented an amount each student might have achieved
during the school term. The responses indicated over half of students (67.57%) achieved a great
deal of improvement, while 29.73% achieved some improvement, and just 2.7% responded they
did not achieve much improvement.
The students (N=37)
---- - r----- sc::ile
-- three-noint
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- - rate
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., were then asked to
'
confidence level in seven skill areas of their playing, in order to assess the group's overall
confidence level. Each area represented a required skill from the Virginia Standards of Learning,
which is part of the instructional curriculum. The responses indicated that counting rhythms was
the skill area of most improvement, followed closely (and in order) by tone, phrasing, dynamics,
note range, and reading key signatures. Articulation was seen as the skill area in which students
felt the least amount of improvement was achieved.
Students Entering Grades 8 and 9
Average Response to Areas of Improvement Made This School Term

1.00
Not Much
Improvement

2.00
Some
Improvement

3.00
Much
Improvement

-------------------'

Comparison of the pre-term survey responses on confidence in skill areas with the post
term survey responses on skill areas of improvement indicate that counting rhythms was skill
area most improved, followed (and in order) by phrasing, dynamics, tone and reading key
signatures. Articulations and note range were skill areas of negative improvement. Shown below
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in chart one is the amount of improvement from the pre-term survey responses on confidence in
skill areas and the post term survey responses on skill areas of improvement.
Chart 1: Improvement from the Pre Term and Post Term Surveys
Counting Rhythms
Phrasing
Dynamics
Tone
Key Signature
Articulations
Note Range

+0.36
+0.16
+0.1
+0.05
+0.05
-0.05
-0.07

2. Future in Band
The students (N=37) were asked to respond yes, maybe, or no, as to their intention on
continuing in the band program, in order to help illustrate the group's possible enrolment for the
next school term. The responses indicated that slightly less than half (48.65%) would remain in
band, 37.84% would perhaps remain in band, and 13.51% said they would not take band next
term.
The responses were compared by individual grade levels, seventh grade and eight grade,
to identify possible trends in retention. The responses revealed that of the seventh grade students
(n= l4) nine responded yes they were remaining in band, four would perhaps remain in band and
one would not take band next term. Of the eighth grade students (n=23) nine responded yes they
were remaining in band, one would perhaps remain in band, and thirteen said no they would not
take band next term. These findings are consistent with recent trends of a higher percentage of
seventh grade students remaining in the band program at St. Clare Walker and less eighth grade
students making the transition into the high school band. From 2002 through 2008, 31.44% of
the seventh grade student body enrolled in band while 27.78% of the eighth-grade student body
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enrolled in band. This is an average drop between the seventh and eighth grade of 3.66%.
Looking at the percentage of students continuing on to the high school band, one finds that only
14.89% of ninth graders take band, resulting in a drop between the eighth grade and the ninth
grade of 12.89%.
I am working with the high school band director to formulate strategies in the hope of
retaining grater numbers of students into the high school band program. Results of these
strategies will not be known until the 2008-2009 school term.

3. Impact of Participating in Athletics and Band
The students (N=37) were asked to respond yes, maybe, or no, as to their interest in
trying out or playing junior varsity sports, in order to help illustrate the group's possible
participation in athletics next school term. Responses indicated that 78.38% of band students are
interested in participating in athletics, 13. 51% said they might be interested in participating in
athletics, and 8.11% said no, they were not interested in participating in athletics next term.
The students (n=30) that responded yes to being interested in trying out or playing JV
sports were asked to rate on a four-point scale the importance of participating in athletics and
band at the high school, in order to help illustrate the group's overall desire to participate in both
activities. The responses indicated that slightly less than half (46.67%) felt participating in
athletics and band was very important, 23.33% felt participating in athletics and band was
important, 10% felt participating in athletics and band was somewhat important, and 20% stated
that participating in both athletics and band was not important.
The responses were compared by the importance of trying out or playing JV sports with
the student's response to taking band next year, in order to help to improve retention among band
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students who are athletes. The responses revealed that of the students (n= 19) taking band or
maybe taking band, that the majority felt to participate in athletics and band was very important
or important. Of the students (n= l 1) not continuing in band, the responses indicated that
majority felt to participate in athletics and band was only somewhat or not important.

::�r-��--

7 & 8 Grade Students
Importance of Participating in Athletics and Band
(Depending Upon Whether or not the Student Takes Band Next Year)
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This data confirms the importance to band students of participating in both athletics and
band. Subsequent to the survey, I am working to retain a strong relationship between the athletic
and band department in the hope of improving retention among band students who are athletes.

C. Student Survey Pre-Term Questions, Grade Six
1. Motivation
The students (N=29) were asked to rate on a four-point scale the importance of six
motivational factors, in order to illustrate the nature of the group's overall motivation for
participating in band. Each factor represented a motivational basis upon which each student
might develop a sense of self-accomplishment. The responses indicated that being successful and
improving self were the most important motivating factors behind the decision to participate,
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followed closely (and in order) by gaining knowledge, and to have fun and entertainment.
Contributing to the group and seeking competition were seen as less important by these students.
6 Grade Student
Average Response to Motivating Factors

1.00
Not
Important

2.00
Somewhat
Important

3.00
Important

4.00
Very
Important

During the term (subsequent to the survey), I integrated activities into the classroom
curriculum that focused on student success through improved technical facility on an instrument.
My aim was to motivate and maintain interest among this group, and also increase knowledge
through fun and entertainment. The main activity centered on skill-based evaluations called
Pass-Offs. Each nine weeks students were assigned etudes, both as a group or as individuals,
corresponding to a general skill level or meant to address specific areas needing improvement.
The etudes came from the Essential Elements 2000 method books or a section of sheet music
being prepared for performances. Each student was allowed to choose one etude per nine-week
grading period, from the method book, that was within a given skill range and approved by the
director. Within the grading period students could play and replay the etudes as many times as
the student wished in order to achieve the highest possible grade. Once a student earned a grade
of C they received a piece of candy and placed a sticker by their name on the class achievement
chart. I held a short conference with each student at the conclusion of each graded performance
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to discuss improvement, to suggest ideas for further improvement and answer questions
regarding the Pass-Off material. At the end of the school year, students received a medal
corresponding to their final average on the Pass-Offs.
Another activity focused upon small group work several times a week, intended to
develop cohesion among the group as a whole and reinforce students seeking non-competitive
activities. Within these small groups, students were responsible for evaluating Pass-Off
performances and suggesting ideas to one another for further improvement. Other activities to
develop cohesion among this group and reinforce non-competitive activities included local
performances and a spring performance trip to an amusement park.

2. Social Aspects of Being in Band
The students (N=29) were asked to respond yes or no as to whether they have friends in
band, in order to help illustrate the nature of peer influence among this group. The responses
indicated that 100% of the students had friends in band. During the term (subsequent to the
survey), I integrated activities into the curriculum that provided students the opportunity for
social collaboration among their friends. The main activity focused upon small group work
several times a week, as was described in the section above on motivation; however, the students
were allowed at times to select their groups. Student social interaction among peers at the middle
school level has a dominating affect on decisions made by students.

3. Family Influence
Students (N=29), were asked if anyone in their family played in a school band. The
largest percentage of students at 89.66% responded they had family that played in a school band
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program. A significantly lower percentage of students at 6.90% responded they did not have
family who played in a school band program, and 3.45% of the students did not know if they had
a family member who played in a school band. Out of the 89.66% of students that had family
who played in a school band program, 58.62% said yes when asked if having a family member in
band influenced their decision to join band, 34.48% said no, and 6.9% did not respond. When
these same students were asked if they chose the instrument they are playing now because a
family member played the same instrument the majority of students (75.86%) responded no,
20.69% said yes, and 3.4% did not respond.
Results within this group indicate that slightly more than half of the students were
influenced to join band because of a family member who had played in a school band. However,
a very small percentage of these same students indicated that they had selected their instrument
due to having had a family member who had played the same instrument.

D. Student Survey, Post-Term Questions, Students Entering Grade Seven
1. Student Self-Evaluation
The students (N=29) were asked to place a check by one of three degrees of improvement
they achieved during the (2006-2007) school term, to evaluate the group's overall improvement
level. Each degree of improvement represented a degree of improvement each student might
have achieved during the school term. The responses indicated over half of students (82.76%),
achieved a lot of improvement while 6.90% achieved some improvement and just 2.70%
responded they did not achieve much improvement.
The students (N=29) were then asked to rate on a three-point scale their current
confidence level in seven skill areas of their playing, in order to assess the group's overall
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confidence level. Each area represented a required skill from the Virginia Standards of Learning,
which is part of the instructional curriculum. The responses indicated that tone was the skill area
of most improvement, followed closely (and in order) by reading key signatures, note range,
rhythms, dynamics and articulations. Phrasing was seen as the skill area students felt the least
amount of improvement was achieved.
6 Grade Students
Average Response to Improvement Made in Skills

Lot of
Some
Not Much
Improvement
Improvement
Improvement
----------------�
'---'----------------�

2. Future in Band
The students (N=29) were asked to respond yes, maybe, or no as to their intention on
continuing in the band program, in order to help illustrate the group's possible enrollment for the
next school term. The responses indicated that more than half (68.97%) would remain in band,
24.14% would perhaps remain in band and 6.90% said they would not take band next term.
These findings are consistent with recent trends among sixth grade students at St. Clare Walker.
From 2002 through 2008 46.64% of the sixth grade class enrolled in band while 31.44% of the
seventh grade student body enrolled in band. This is an average drop of 15.2% between sixth
grade and seventh grade band.
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A comparison of the average dropout rates between sixth, seventh, eighth and ninth grade
levels was calculated, in order to identify possible trends in retention. Dropout rates between
grade levels indicated that largest percentage of students drop out of band between sixth and
seventh grade, followed closely by students in eighth grade entering ninth grade. The transition
between seventh grade and eighth grade showed the lowest dropout percentage.
Percentage of Dropout Rates Between Grade Levels
16.00

---·----------

14.00

- ·- --·---- ----
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·-------
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3. Satisfaction with Current Instrument Choice
The students (N=29) were asked to respond yes or no regarding enjoying and learning to
play the instrument they selected at the beginning of the term, in order to illustrate the nature of
the group's satisfaction with current choice of instrument. The responses indicated that 82.76%
of students were satisfied with their current instrument and only 17.24% were not satisfied with
their current instrument.
The students (n=24) who responded that they were not satisfied with their current
instrument were asked to select from a list of instruments the instrument they would like to learn
to play. It should be noted students who responded they liked their current instrument also

29
selected another instrument to learn and those are also included in the results. The responses
indicated that 20.83% of students wanted to learn alto sax, followed closely by percussion at
16.367%. The flute and trumpet had the lowest percentage at 8.33% each. Students that gave no
response (45.83%) were marked non-applicable.
Of the students (n=24) that responded they were not satisfied with their current
instrument and selected a new instrument to play were asked to respond yes or no to switching to
the new instrument in seventh grade, in order to illustrate possible instrumentation during the
next school term. It should be noted students who responded they liked their current instrument
and selected another instrument to learn are included in the results. The responses indicated that
55.17% responded they did not want to switch to a new instrument and 27.59% responded yes
they wanted to switch to a new instrument in seventh grade. The percentage of students (45.83%)
that gave no response were marked non-applicable
Subsequent to the survey, I met independently with students indicating they would like to
switch to a different instrument in seventh grade. Based upon meeting with the student and
communicating with the student's guardian, a number of students were allowed to change
instruments and placed in a remedial seventh grade band class.

E. Parent Survey, Pre-Term Questions, Grades Seven and Eight
1. Values and Opportunities
The parents (N=23) were asked to rate on a four-point scale the importance of seven
values and opportunities, in order to help illustrate the nature of parents' expectations of values
and opportunities they would like their child to develop while participating in band. The values
and opportunities represented experiences from which each student might develop a sense of
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self-accomplishment. The responses indicated that to experience teamwork was the most
important value parents wanted their child to develop from participating in band, followed
closely (and in order) by having fun, gaining knowledge, developing aesthetic values,
developing leadership skills and having a variety in the academic schedule. Competition was
seen as less important by these parents,
7 & 8 Grade Parents
Average Response to Values and Opportunities

1.00

2.00

3.00

4.00

Im portant
Very
Somewhat
Not
t
o
m
ta
m
p r n
l_lm port_ant
portant
_ ________________ _i_
_ ________
i _ _ _ _ __

During the term (subsequent to the survey), I integrated activities into the classroom
curriculum that continued to develop in students values the parents responded they wanted to see
in their child. Competition was not focused upon due to the lack of importance shown among
parent responses.

2. Full Band, Individual and Small Group Performances
Full Band
The parents (N=l 9) were asked to respond yes or no as to which of six full band
performances they have enjoyed attending, in order to illustrate the nature of the group's overall
preference for full band performances. Each performance represented an annual full band

31
performance that students are required to attend as a course requirement. The responses indicated
that the spring concert was the most enjoyed full band performance followed in order by the
winter concert, Christmas parade, Area Festival, and Relay for Life. The Middlesex Fine Arts
Festival was viewed as the least enjoyed full band performance.
7 & 8 Grade Parents
Response to Performances Enjoyed
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Small Group Performances
The parents (N=20) were asked to respond yes, maybe, or no, as to which of three
individual and small group performances their child might benefit from participating in, order to
illustrate the nature of the parents' overall preference for individual and small group
performances. Each performance represented an annual individual or small group performance
that students can elect to attend, but is not a part of the course requirement. The largest percent of
parents (80%) indicated that participating in solo and ensemble would be the most beneficial
performance, followed by 70% of parents indicating that participating in District and Area
Auditions would benefit their child.

3. Band Handbook and Practice Reports
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The parents (N=20) were asked to respond yes or no to whether they would like to have
a band handbook, in order to illustrate the helpfulness a handbook would provide in answering
questions about the band program. 95% of parents responded yes a handbook would be helpful
and just 5% of parents did not feel a handbook would be helpful in providing questions about the
band program.
During the term (subsequent to the survey), I began developing a handbook that provided
information about the band program at St. Clare Walker Middle School, in order to improve
communication with parents.
The parents (N=20) were asked to respond yes or no to the use of practice reports, in
order to illustrate the effectiveness of practice reports in helping students develop time
management skills and improve technical facility on their instrument. 90% of parents responded
yes practice reports were effective in developing time management skills and improving
technical facility on an instrument and only 10% of parents did not feel practice reports were
effective in developing time management skills and improving technical facility on an
instrument.
During the term (subsequent to the survey), I continued to use practice reports as a means
of helping students develop time management skills and improve technical facility on their
instrument.

F. Parent Survey, Post-Term Questions, Students Entering Grades Eight and Nine
1. Evaluation of Improvement
The parents (N=lO) were asked to place a check by one of three degrees of improvement
they felt their child achieved during the (2006-2007) school term, in order to evaluate the
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parents' overall perception of improvement. Each degree of improvement represented an amount
each student might have achieved during the school term. The responses indicated over half of
parents (80%) felt their child made a lot of improvement, and only 20% felt their child made
some improvement. No parents responding to the survey responded their child did not make
much improvement.

2. Future in Band
The parents (N= 10) were asked to respond yes, maybe, or no, to whether they would like
their child continue in band, in order to illustrate parental support for the band program. The
responses indicated over half of parents (80%) would like their child to continue in band, 20% of
parents might want their child to continue in band, and none of the parents in this group wanted
their child to discontinue in the band program.

3. Importance of Participating in Junior Varsity Sports and Band
The parents (N=l0) were asked to rate on a four-point scale the importance of their child
participating in athletics and band at the high school, in order to help illustrate parental support
for participation in athletics and band. The responses indicated that 50% of parents felt that
participation in athletics and band was very important, 20% of parents felt that participation in
athletics and band was important, 30% of parents felt that participation in athletics and band was
somewhat important and 0% responded that participating in sports and band was not important.

G. Parent Survey, Pre-Term Questions, Students Grade Six
1. Values and Opportunities
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The parents (N=7) were asked to rate on a four-point scale the importance of seven
values and opportunities, in order to help illustrate the nature of parents' expectations of values
and opportunities they would like their child to develop while participating in band. The values
and opportunities represented experiences from which each student might develop a sense of
self-accomplish_rnent. The responses indicated that to experience tea.T.work was the most
important value parents wanted their child to develop from participating in band, followed
closely and in order by having fun, having a variety in the academic schedule, developing
aesthetic values, developing leadership skills and gaining knowledge. Competition was seen as
less important by these parents.
6 Grade Parents
Average Response to Importance of Values and Opportunities

1.00
Not
Important

2.00
Somewhat
Important

3.00
Important

4.00
Very
Important

During the term (subsequent to the survey), I integrated activities into the classroom
curriculum that continued to develop in students the values parents responded they wanted to see
in their child. Competition was not focused upon due to the lack of importance shown among
parent responses.

H. Parent Survey, Post-Term Questions, Students Entering Grade Seven
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1. Evaluation of Improvement
The parents (N=l0) were asked to place a check by one of three degrees of improvement
they felt their child achieved during the (2006-2007) school term, in order to evaluate the
parents' overall perception of improvement. Each degree of improvement represented an amount
each student might have achieved during the school term. The responses indicated over half of
parents (80%) felt their child made a lot of improvement, only 10% of parents felt their child
made some improvement and 10% of parents respond their child did not make as much
improvement.

2. Future in Band
The parents (N=l 0) were asked to respond yes, maybe, or no as to whether they would
like their child to continue in band, in order to illustrate parental support for the band program.
The responses indicated over half of parents (90%) would like their child to continue in band,
0% of parents might want their child to continue in band, and 10% of the parents in this group
wanted their child to discontinue in the band program.

3. Current Instrument and Opportunity to Change Instruments
The parents (N=lO) who responded that yes, they would like their child to continue in
band were asked if they would want their child to continue playing their current instrument, in
order to illustrate the nature of the parents' satisfaction with current choice of instrument. The
responses indicated that 90% of parents were satisfied with their child's current instrument and
10% of parents would not like their child to continue playing their current instrument.
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The parents (N=9) were asked to respond yes or no to having the opportunity for their
child to change to another instrwnent next school term, if their child did not like playing their
current instrument, in order to illustrate parental support for changing instruments. The responses
indicated that 66. 7% of these parents would like their child to have the opportunity to change
another instrument and 33.3% would not like their child to have the opportunity to change
another instrument.

Conclusions
1. Seventh and Eighth-Grade Band Students
This study suggests that, within the seventh and eighth-grade band students at St. Clare
Walker middle school, non-musical and musical motivational factors that encourage students to
continue in band can be effectively measured through student surveys. The most important non
musical factor that encourages students to continue in band centered on students placing
significant importance on motivational factors for learning which help develop a sense of self
accomplishment Social aspects showed a significant impact on student's motivation to continue
in band. Social interaction among peers at the middle school level has a dominating affect on
decisions made by students, as demonstrated by results showing 100% of band students
responding they have friends in band. This result is a strong indicator that peer groups have a
significant impact on student's decision to continue in band. Understanding peer group
interactions among middle school band students can prove helpful in encouraging students to
continue in the band program. Understanding the group's preference for musical styles can
contribute to a student's decision to continue in band. Students that enjoy and are interested in
the music studied appeared more likely to remain in band. Family members who played in a
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school band also had an influence on a student's decision to join band; however, when selecting
an instrument, family had minimal influence. Finally, of non-musical factors that motivate
students to continue in band it was formd that students in band who are interested in athletics
show a strong preference for being allowed to participate in both band and athletics.
The most important musical factor that encourages students to continue in band centered
on technical facility. Students who showed improved technical facility on an instrument tended
to continue in band. Student preference toward full band performance opportunities was also
formd to be a motivating factor affecting a student's decision to continue in band. Students who
looked forward to participation in full band performances tended to continue in band. The study
also formd that individual or small group performances do not seem to motivate these students to
continue in band.

2. Sixth Grade Band Students
This study suggests that, within the sixth-grade band students at St. Clare Walker middle
school, non-musical and musical motivational factors that encourage students to continue in band
can be effectively measured through student surveys. The most important non-musical factor that
encourages students to continue in band centered on students placing significant importance on
motivational factors for learning which help develop a sense of self-accomplishment. Social
aspects showed a significant impact on student's motivation to continue in band. Social
interaction among peers at the middle school level has a dominating affect on decisions made by
the sixth grade students, as demonstrated by results showing 100% of band students responding
they have friends in band. This result is a strong indicator that peer groups have a significant
impact on a student's decision to continue in band. Understanding peer group interactions among
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middle school band students can prove helpful in encouraging students to continue in the band
program. Family members who played in a school band also had an influence on a student's
decision to join band; however, when selecting an instrument, family had minimal influence.
The most important musical factor, that encourages students to continue in band centered
on technical facility. Students who showed improved technical facility on an instrument tended
to continue in band. Student satisfaction with current instrument choice also contributes to
students continuing in band.

3. Seventh and Eighth-Grade Parents
This study suggests that, within the seventh and eight-grade band parents at St. Clare
Walker middle school, expectations parents have for the benefits they like their child to receive
from participating in band can be measured through parent surveys. Parents placed significant
importance on seven motivational values and opportunities which encourage and help their
children develop a sense of self-accomplishment. The majority of parents felt their children
would benefit from attending auditions and individual or small group performances. A
significant number of parents showed approval for all full band performances, the development
of a handbook for band, and the continued use of practice reports. Parents felt their children
improved significantly in technical facility on their instrument and would like to see their
children continue in the band program. In conclusion, a significant number of parents supported
development of a formal policy allowing students to participate in both band and athletics.

4. Sixth Grade Parents
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This study suggests that, within the sixth-grade band parents at St. Clare Walker middle
school, expectations parents have for the benefits they like their child to receive from
participating in band can be measured through parent surveys. Parents placed significant
importance on seven motivational values and opportunities, which encourage and help their
children develop a sense of self-accomplishment. These parents felt their children improved
significantly in technical facility on their instrument and would like to see their children continue
in the band program. A significant number of parents expressed satisfaction with their children's
current instrument choice and parents showed a moderate amount of support to students having
the opportunity to change instruments if the student was not satisfied with their current
instrument.

5. Overall Conclusions
Based upon the information from this study, in the future I will continue to use surveys to
obtain and measure information from students and parents. In future surveys I anticipate making
refinements to the current surveys based upon changes in the school environment, and changes
observed among students and their parents involved in the band program.
This study suggests that students and parents approve of and support the goals and values
of the band program at St. Clare Walker Middle School. As a result of this study, Pass-Offs will
continue to be used in combination with students working together in small groups to evaluate
and improve technical facility. I will implement a handbook to improve communication with
parents as well as continuing to use practice charts. Full band performances will remain the same
and students will continue to be encouraged to participate in individual and small group
performances. I will place greater importance upon understanding peer group interactions when
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placing students in classes, as well continuing to allow students to change instrwnents in seventh
grade. I also plan to incorporate various musical styles popular with students into instructional
material, as well as performing additional music that is popular during the spring concert.
Students will continue to be allowed to participate in both band and sports and I will continue to
work with athletic directors in the school division and community to minimize conflicts between
these activities.
Allowing middle school students the voice to express their feelings and desires with the
guidance of the band director can improve and strengthen band programs. Band directors in
general should be able to incorporate this study into the assessment of their own programs to
determine factors that could be used to motivate their students to be successful and continue in
band.
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Appendix A
Pre-Term Survey for Students in Grades Seven and Eight
A) How important are the following factors in motivating you? Using the numbers representing
the following responses, write the number on the line that best describes how you feel about
the importance of the question in motivating you.
1. Very important

3. Somewhat important

2. Important

4. Not important

___ To compete; to win or be the best
___ To gain knowledge

--- To have fun and entertainment
--- To be successful
___ To contribute to the group
___ To improve yourself
B) Did anyone in your family play in a school band?
Circle one:

Yes

No

Don't Know

If the answer is yes, put a check beside the instrument or instruments they played.
Flute

Tenor Sax

French Hom

Tuba

Clarinet

Baritone Sax

Baritone

Percussion

Alto Sax

__ Trumpet

Trombone

If instrument is not listed above, please name instrument _____________
Answer C and D only if you circled yes to question B
C) If a family member played a school band instrument, did this influence your decision to learn
to play a band instrument?
Circle one:

Yes

No

D) Did you choose the instrument you are playing now because a family member played the
same instrument?
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Circle one:

Yes

No

E) Think back to band class last year and evaluate how much improvement you made from the
beginning of the school year to the end of the school year.
Check one of the following.
____ I feel I made a lot of improvement.
____ I feel I made some improvement.
____ I did not make as much improvement as I would have liked.
F) How confident are you in the following areas of your playing at this point in the school year?
Using the numbers representing the following responses, write the number on the line that
best describes how confident you are in these areas of you playing.
1. Very confident

2. Somewhat confident

3. Not confident

__ Tone (how you sound)
__ Counting rhythms (how long to hold notes)
__ Reading key signatures/note accuracy (playing the correct notes and understanding
what notes to play sharp, flat, or natural)
__ Articulations (tonguing the notes long, short, accented)
__ Phrasing (being able to play for four or more measures on one breath)
__ Dynamics (playing loud, moderately loud, modularity soft, and soft with a controlled
sound)
__ Note range (playing lower notes and higher notes with a good sound)
G) Put a check by the areas of your playing that you want to improve by the end of the
2006-2007 school year.
__ Tone (how you sound)
__ Counting rhythms (how long to hold notes)
__ Reading key signatures/note accuracy (playing the correct notes and understanding
what notes to sharp, flat or natural)
__ Articulations (tonguing the notes correctly for example long, short, accented)
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__ Phrasing (being able to play a section music on one breath)
__ Dynamics (playing loud, moderately loud, modularity soft, and soft with a controlled
sound)
__Note range (playing lower notes and higher notes with a good sound)
H) Full Band Performances
Do you look forward to performing in the following events? Circle Yes or No and explain
your answer.
1. Winter Concert

Yes

No

2. Spring Concert

Yes

No

3. Christmas Parade

Yes

No

4. Area Concert Band Festival (the concert where we travel to another school)

Yes

No

5. Middlesex Fine Arts Festival (the concert we do at Middlesex High with all the music
No
groups in the county) Yes

6. Relay for Life Concert (Concert at the end of the year at Middlesex High)

Yes

No

I) Individual or Small Group Performances
Which of these optional events do you feel you might participate in during the 2006-2007
school year? Circle, yes, maybe, or no and explain your answer.
1. District Band Auditions (held in Fredericksburg Area)

Yes

Maybe

No
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2. Area Band Auditions (held at a local high school)

Yes

Maybe

3. Solo and Ensemble Festival (end of year at Page Middle School)

No

Yes

Maybe

No

J) What type of music do you enjoy listening to? Using the numbers representing the following
responses, write the number on the line that best describes what type of music you like
listening to.
1. Like listening to the most

2. Like listening to sometimes

3. Never listen to

__ Rhythm and Blues (Rand B)
Rock
__ Country
Jazz
__ Rap/Hip Hop
Classical
__ Pop
K) Do you have friends or people you like hanging out with who play in band?
Circle

Yes

No
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AppendixB
Pre-Term Survey for Students in Grade Six
A) How important are the following factors in motivating you? Using the numbers representing
the following responses write the number on the line that best describes how you feel about
the importance of the question in motivating you.
1. Very important

3. Somewhat important 4. Not important

2. Important

___ To compete; to win or be the best
___ To gain knowledge
--- To

have fun and entertainment

--- To be successful
___ To contribute to the group
___ To improve yourself
B) Do you have friends who play in band?
Circle one:

Yes

No

C) Did anyone in your family play in a school band?
Circle one:

Yes

No

Don't Know

If the answer is yes, put a check beside the instrument or instruments they played.
Flute

Tenor Sax

French Hom

Tuba

Clarinet

Baritone Sax

Baritone

Percussion

Alto Sax

__ Trumpet

Trombone

If instrument is not listed above, please name instrument. _____________
Answer D and E only if you circled yes to question C
D) If a family member played a school band instrument, did this influence your decision to learn
to play a band instrument?
Circle one:

Yes

No
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E) Did you choose the instrument you are playing now because a family member played the
same instrument?
Circle one:

Yes

No
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Appendix C
Pre-Term Survey for Parents/ Guardians
A) Did you play in a school band program?
Circle one:

Yes

No

If the answer is yes, put a check beside the instrument or instruments you played.
Flute

Tenor Sax

French Hom

Tuba

Clarinet

Baritone Sax

Baritone

Percussion

Alto Sax

Trombone

__ Trumpet

If instrument is not listed above, please name instrument. _____________
B) What values and opportunities would like to see your child develop while participating in the
band program? Using the numbers representing the following responses, write the number
on the line that best describes how you feel about the importance of the values and
opportunities you would like to see your child develop while participating in the band
program.
1. Very important

2. Important

3. Somewhat important

__ Learn and experience teamwork
__ Develop leadership skills
__ Develop musical and aesthetic values
__ Acquire musical knowledge and skills
__ Participate in a few select competitions
__ Have variety in the academic schedule
Have fun
Other ---------------------

4. Not important
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C) Full Band Performances
What musical performances have you enjoyed? Circle one.
1. Winter Concert

Yes

No

2. Spring Concert

Yes

No

3. Christmas Parade

Yes

No

4. Area Concert Band Festival (the concert where we travel to another school)

Yes

No

5. Middlesex Fine Arts Festival (the concert we do at Middlesex High with all the music
groups in the county) Yes No
6. Relay for Life concert (Concert at the end of the year at Middlesex High)

Yes

No

D) Individual or Small Group Performances
Do you feel you child would benefit from participating in these events? Circle one.
1. District Band Auditions (held in Fredericksburg Area)
2. Area Band Auditions (held at a local high school)

Yes

Yes

Maybe

Maybe

3. Solo and Ensemble Festival (end of year at Page Middle School)

No

No
Yes

Maybe

No

E) Do you feel a handbook that fully explains the band program would be helpful in answering
questions you might have regarding the band program?
Circle one:

Yes

No

F) Do you feel the practice report is beneficial in helping in your child continue to develop time
management skills and improve their playing skills?
Circle one:

Yes

No
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Appendix D
Post-Term Survey for Students Entering Grade Seven
A) Evaluate how much improvement you made from the beginning of the 2006 school year to
the end of the 2007 school year.
Check one of the following.
____ I feel I made a lot of improvement.
____ I feel I made some improvement.
____ I did not make as much improvement as I would have liked.
B) How much improvement do you feel have made in the following areas of your playing since
the beginning of the school year? Using the numbers representing the following responses,
write the number on the line that best describes how much improvement you feel have made
this school year.
1. Much improvement

2. Some improvement

3. Not much improvement

__ Tone (how you sound)
__ Counting rhythms (how long to hold notes)
__ Reading key signatures/note accuracy (playing the correct notes and understanding
what notes to sharp, flat or natural)
__ Articulations (toughing the notes long, short, accented)
__ Phrasing (being able to play for four or more measures on one breath)
__ Dynamics (playing loud, moderately loud, modularity soft and soft with a controlled
sound)
__ Note range (playing notes and higher notes with a good sound)
C) Do you plan to play in band next year?
Circle one:

Yes

Maybe

No

D) Do you like learning and playing the instrument you play now?
Circle one: Yes

No
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E) If you do not enjoy playing the instrument you are playing now, what instrument would you
like to play?
Flute

Tenor Sax

French Hom

Tuba

Clarinet

Baritone Sax

Baritone

Percussion

Alto Sax

__ Trumpet

Trombone

F) Would you like to switch to the above instrument in seventh grade? In learning a different
instrument you would have to repeat book one. Circle yes or no and explain your answer.
Circle one: Yes or No

54
AppendixE
Post-Term Survey for Students Entering Grades Eight and Nine
A) Think back to the beginning of band class this year and evaluate how much improvement you
made from the beginning of the school year to the end of the school year.
Check one of the following.

---- I feel I made a lot of improvement.
____ I feel I made some improvement.
____ I did not make as much improvement as I would have liked.
B) How much improvement do you feel have made in the following areas of your playing since
the beginning of the school year? Using the numbers representing the following responses,
write the number on the line that best describes how much improvement you feel have made
this school year.
1. Much improvement

2. Some improvement

3. Not much improvement

__ Tone (how you sound)
__ Counting rhythms (how long to hold notes)
__ Reading key signatures/note accuracy (playing the correct notes and understanding
what notes to sharp, flat or natural)
__ Articulations (toughing the notes correctly for example long, short, accented)
__ Phrasing (being able to play for four or more measures on one breath)
__ Dynamics (playing loud, moderately loud, modularity soft, and soft with a controlled
sound)
__ Note range (playing lower notes and higher notes with a good sound)
C) Do you plan to play in band next year?
Circle one:

Yes

Maybe

No

D) Are you interested in trying out or playing jv/varsty sports at the high school?
Circle one:

Yes

Maybe

No
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E) If you answered yes to question D, what is the importance of participating in both band and
JVNarsity sports at the high school? Using the numbers representing the following
responses, write the number on the line that best describes the important of participating in
both band and sports at the high school.
1. Very important

2. Important

3. Somewhat important

__ Participating in both band and sports at the high school

4. Not important
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Appendix F
Post-Term Survey for Parents/Guardians of Students Entering Grade Seven
A) To what degree of improvement do you feel your child has made in their playing this school
year?
Check one of the following.
____ I feel my child made a lot of improvement.
____ I feel my child made some improvement.
____ I did feel my child not make as much improvement as I would have liked.
B) Would you like to see your child continue in the band program? Circle yes, maybe or no and
explain your answer.
Circle one:

Yes

Maybe

No

C) If you would like to see your child continue in the band program, would you like to see your
child continue playing the instrument they play now?
Circle one: Yes No
If you answered no, explain why.___________________
D) If your child does not enjoy playing the instrument he/she is playing now, would you like
your child to have the opportunity to change to another instrument next school year? In
learning a different instrument, he/she would have to repeat book one.
Circle one: Yes or No
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Appendix G
Post-Term Survey for Parents/ Guardians of Students Entering Grades Eight and Nine
A) To what degree of improvement do you feel your child has made in their playing this school
year?
Check one of the following.
____ I feel my child made a lot of improvement.
____ I feel my child made some improvement.
____ I did feel my child not make as much improvement as I would have liked.
B) Would you like to see your child continue in the band program? Circle yes, maybe or no and
explain your answer.
Circle one:

Yes

Maybe

No

C) If your child is interested in trying out or playing JVNarsity sports at the high school, what is
the importance of participating in both band and JVNarsity sports? Using the numbers
representing the following responses, write the number on the line that best describes the
important of participating in both band and sports at the high school.
1. Very important

2. Important

3. Somewhat important

__ Participating in both band and sports at the high school

4. Not important

